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Introduction to the Barriers to Learning Manual 

About the GM South Africa Foundation 

The GM South Africa Foundation is the primary driver of General Motors South Africa’s 

community development activities.  The Foundation has a proven track record in partnering 

with Government and other development and education organisations to facilitate effective 

delivery on two of South Africa's most critical challenges – public schooling and State-

subsidised housing. 

The Foundation uses a developmental approach called ‘Corporate Social Action’ which 

involves the conceptualisation and then the direct management of innovative pilot projects.   

These pilot projects are generally located within the Nelson Mandela Metro and are 

subjected to rigorous internal monitoring and external evaluation. Once a particular project 

has proved to be successful, the Foundation documents all the lessons learnt in the form of 

a model, which is really a set of practical implementation guidelines. This information is 

then shared free of charge with all potentially interested organisations and individuals 

across South Africa in order to encourage the replication on scale of proven development 

models. These models are also used to assist the provincial and national Department of 

Basic Education in the formulation of practical policies and implementation procedures.  

Programme Background 

One such programme piloted by the Foundation is the Barriers to Learning programme. This 

programme has been undertaken in partnership with the Province of the Eastern Cape, 

Department of Education.  A range of needs exists among learners which must all be met if 

effective learning and development is to be provided and sustained. In recognising this, it 

follows that teaching must be structured and function in such a way that it can 

accommodate a diversity of learner needs.  It is imperative that mechanisms are structured 

into the system to firstly prevent, and secondly identify and address barriers to learning.  

The key to preventing barriers from occurring is the effective monitoring and meeting of the 

different learner needs from an early age.  Among many of our current teachers there 

appears to be a lack of awareness and skills for identifying needs in learners and addressing 

these needs. 
 

Two education psychologists working in conjunction with the Port Elizabeth District Based 

Support Services developed a Screening Instrument for the early identification of learners 

needing support. This instrument can be used at the end of Grade R or the beginning of 

Grade 1 to identify the areas in which learners may need support.  This Teacher Guide has 

been written to help teachers address the barriers identified in the Screening Tool.  The 

objective is to help teachers begin to understand and develop skills required to address 

some barriers to learning.
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1. Motor Development 

The human body engages in movements through the help of muscles. These muscles can be 

used for Gross and Fine Motor Movement (Grove & Hauptfleisch, 1978). 

CATEGORIES OF MOTOR MOVEMENTS   
 

 Dominance 

 Gross Motor Movements  

 Balance 

 Rhythm 

 Crossing the Midline/Directionality 

 Visual Motor Integration 

 Position in Space 

 Fine Motor Skills 

 

1.1  DOMINANCE 
 

This refers to the side of the body that the child prefers to use most. Some children may 

have mixed dominance e.g. they may prefer to write with the right hand but kick with the 

left foot. 

Dominance is the preference a child gives to the use of one hand, eye or foot. If dominance 

is not established, the two sides of the body will develop separately and problems with 

midline crossing may develop.  
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Activities to determine dominance 

How to determine which hand the child uses: 

 Give the child crayons, a paint brush or scissors to handle 

 Let the child throw, roll or hit a ball 

 Let the child pick up objects and carry them 

 String beads 

 Pack building blocks on top of each other 

 Open or close a door 

 Put a peg on a washing line 

How to determine which eye the child prefers: 

 Let the child peep through a toilet roll/key hole 

 Let the child wink with one eye 

How to determine the dominant foot: 

 Kick and stop a ball 

 Stand on one leg/hop on one leg 

 Climb onto objects/step or jump over objects 

 

1.2  GROSS MOTOR MOVEMENTS 

These are movements that use the big muscles of the body in order to crawl, run and jump 

etc.  As gross motor skills improve and develop the child’s psychological well–being also 

improves. Gross motor development helps the child to build strong muscles and bones to 

support the growing body. Children need good gross motor control to develop fine motor 

skills. 

Children with poor gross motor skills may: 

- Struggle to run, jump, hop or skip with ease 

- Struggle with drawing, painting and handwriting 

- Have problems with social interaction 

- Develop poor self esteem 
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Activities for Gross Motor Skills: 

1) Walking: 

           Marching like soldiers 

          Tiptoeing 

           Taking strides 

          Walking forwards and backwards 

2) Running 

 Running races 

 Running and jumping on the wall 

               Running in a zigzag fashion 

 Running around a circle  

3) Jumping 

      Jumping 8 times with hands at the sides 

      Jumping and clapping hands simultaneously 

      Frog jumping  

      Jumping on 1 foot, holding one foot with the opposite hand 

      Jumping 2 steps forward and 2 steps backwards   

4)  Body percussion  

           Clapping hands over your head 

           Lifting knees and clapping each rhythmically 

          Touching opposite knees with elbows 

           Beating your tummy like a drum 

5)   Using props 

  Hula-hoops 

  Skipping ropes 

  Clapping with tins 
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1.3  BALANCE 
 

Balance is the ability of the child to keep their equilibrium while they use both sides of their 

body simultaneously, individually or alternatively. Good balance is essential for good 

posture and also to prevent the child from getting tired quickly. Good eye-hand 

coordination also contributes to good balance.  

Activities for balance 
 

1)  The child should walk on a walking beam. He/she must walk sideways, forward and then 

backwards, keeping always right or left foot in front. 

2)  Walk with hands on the head or behind the back 

3)  Walk, throwing a ball into the air and catching it. 

4)  Stand on one foot with arms stretched and count to five. Change to the other foot. 

 

1.4   RHYTHM 
 

Rhythm is a regular, repeated beat. Repeating and copying rhythmic activities can stimulate 

the brain to organise thoughts and behaviour. According to research (Silberg, 2011), music 

making is linked to improved language discrimination and development, maths ability and 

social behaviour. 

Singing, while clapping hands and/or stamping feet to a beat helps children to develop 

important pre-reading skills as they start to recognise works, sounds, tunes and pitches. 

Music and rhythm improve self-esteem, listening skills and Maths skills like counting. 

 

Activities for Rhythm 
 

1) Any songs and rhymes can be sung or chanted with clapping, stamping, clicking or 
other rhythmic movements. 
 

2) Percussion instruments can be used while singing songs. A variety of percussion 
instruments can be made with threaded bottle tops, seeds in tins, wooden blocks 
with sticks and more. 
 

3) Sing action songs such as: Here we go Looby Loo, Here we go round the Mulberry 

Bush, etc. 
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1.5  CROSSING THE MIDLINE/DIRECTIONALITY 
 

For children to write properly, they should be able to cross the midline.  They should write 

from left to right. A child with midline difficulties will only write or draw on one side of the 

page. Children need to cross the midline to establish and strengthen a dominant hand. If he 

keeps swopping hands, he may end up with mediocre strength and dominance in both 

hands, instead of one strong, dominant hand.  

 

Activities for Crossing the Midline/Directionality 
 

1) Crossing over: the teacher says: “touch your right ear with your left hand, touch your 

left foot with your right hand”.  

2) Walk along lifting each leg high and hitting the knee with the opposite hand. 

3) Let children sit in a circle with legs crossed. One holds a large ball in two hands and 

passes to the next child. Keep passing the ball around the circle. Then change 

direction. In this way all the children are crossing their midlines as they pass the ball 

on. 

4) Draw a large figure of 8 sideways in the air. 

 

1.6  VISUAL MOTOR INTEGRATION 
 

Visual Motor Integration is the coordination of the hands and eyes. The visual information 

received by the brain must be processed to inform the muscles to perform certain 

movements. Catching a ball or copying written work from the blackboard are activities that 

require visual motor integration. 

Problems with this skill may affect the child’s ability to write, manipulate a pair of scissors, 
copy from the blackboard or complete work in time. 

 
Activities for Visual Motor Integration 
 

1) Building puzzles, threading beads according to a sequence and copying patterns are 

good activities to improve this skill. 

2) Cutting out and pasting activities. 

3) Make collages in creative activities 
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1.7  POSITION IN SPACE 
 

The ability to understand the position of an object in relation to one’s body or the position 

of objects in relation to one another or oneself is known as position in space. The child 

needs to understand where things are – next to, under, behind, in front of or on top of. If 

children have a poor concept of position in space, they may seem clumsy, bumping into 

things, not able to catch a ball etc. Later they may reverse numbers, letters or words – b/d, 

was/saw. They may also struggle with spacing in writing. 

 

Activities for Position in Space 
 

1) Games such as “Simple Simon Says” – “Put your hand behind your back, on top of 

your head, next to your hip, in front of your chest” etc. 

2)  Instruct the child to stand on top of a chair, hide under it, stand behind it, sit in front 

of it, stand next to it or sit on it. 

3)  Using appropriate objects in the class, ask the child to: put the cup on the saucer, put 

the knife on the right side of the fork, put the book inside the cupboard, put the 

broom next to the dust bin, put your bag underneath the table. 

4) Discuss the relationship of things in the environment that you can see: the dog is 

standing in front of the house, the car is parked under the carport or the leaves have 

fallen under the tree. 

 

1.8  FINE MOTOR MOVEMENTS 
 

Whilst gross motor movements are very important for major movements such as walking, 

jumping and crawling, fine motor movements are equally important. Fine motor skills 

involve the movement of small motor muscles, e.g. fingers. If the fine motor muscles are not 

well developed, the child may experience difficulty with:  

 Tying shoe laces and dressing him/herself 

 Colouring in within defined lines 

 Painting, drawing, writing or using scissors 

  Turning pages in a book 

 Using a computer keyboard 

 Developing a positive self-image 
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Activities for Fine Motor Movements 
 

1)  To strengthen the fingers of the child, he/she must be made to tear paper using only 

the tips of the thumb and forefingers. 

2)  Cutting out pictures strengthens the fingers.  

3)  Threading beads or any threading activities develop fine motor skills. 

4) Manipulating play dough and making shapes with play dough is a very good exercise 

to develop fine motor muscles. 

5)  Finger rhymes are also good for strengthening the fingers, improving concentration 

and memory and extending vocabulary, e.g. “Tommy Thumb, Tommy Thumb, where 

are you? Here I am! Here I am! And how do you do?” 

 

TIPS to help with writing 
 

 Slant the paper to the left for the right handers and the right for the left handers. 

 Posture of the body is also important. Feet should be put flat on the floor, and the 

body should be supported by non-writing hand. 

 

Finger Movements 
 

 Crossing each finger on top of the next 

 ''Finger walk" on the table 

 Closing and opening the hand 

 Playing an imaginary piano 
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WHAT IS PERCEPTION AND WHY IS IT IMPORTANT? 

Perception is the identification and discrimination of the information that our brain receives 

via the senses (sight, hearing, touch, smell, taste). This information is interpreted and 

integrated with previously learned information to develop concepts of the world (Grove & 

Hauptfleisch, 1978). 

The child should be able to compare perceptual experiences. He/she should be able to see 

differences and likenesses in incoming information and be able to interpret the information 

even if only one aspect of the information is presented.  

For example, if the child is given only the smell of an orange, they should be able to tell you 

that it is an orange if they have had past experiences of eating an orange. Just from the 

smell, they should also be able to describe its shape, colour, size, taste and texture. 

 

2. VISUAL PERCEPTION 
 

Visual perception is the meaning that the brain gives to what the eyes are seeing. This skill 

should not be confused with visual acuity. 

Also note the difference between sight and vision. Sight is the reaction of the eye to light 

shining into them. Vision is a learned process from which you understand what you see (e.g. 

what it is, where it is and how to react to it). 

In the process of learning, our whole body works together as a team as we gather, process 

and store information. Research has shown that up to 80% of learning is dependent on 

vision therefore this is a very important skill for learning (Grove & Hauptfleisch, 1978). 

Signs of Problems with Vision 

1. The eyes: 

 The child has a squint, especially when tired. 

 Reddened eyes 

 Eyelids are red and caked  

 Often gets sties 

 Eyelids are limp  

 Eyes water excessively 
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2. Complains about the following: 

 Headaches 

 Burning or itching of eyes 

 Nausea and dizziness 

 Print blurs after looking at it  

3. Observable signs of visual problems 

 Complains of seeing double 

 Movement of the eyes are uneven when following a moving object 

 Oversensitivity to light 

 Eye-hand coordination lags behind that of peer group 

 Struggles to imitate body movements 

 Squints, closes or covers one eye 

 Tilts head while working at desk 

 Confuses likenesses and minor differences 

 Blinks excessively  

 Holds book too close to face 

 Squints when looking at chalkboard, or asks to move closer 

 Rubs eyes frequently 

 Often trips over objects  

CATEGORIES OF VISUAL PERCEPTUAL SKILLS 
 

 Visual Discrimination 

 Perception of Shapes 

 Foreground/Background Discrimination 

 Perceptual Constancy 

 Spatial Relationships 

 Visual Memory and Recall 

 Visual sequencing 

 Gestalt Perception 
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2.1  VISUAL DISCRIMINATION 
 

This is the ability to distinguish visually between objects and to observe the differences and 

similarities. The child must understand what he sees, and classify this information. 

Learners with visual discrimination problems may find the following areas challenging: 

 Struggles to tell the difference between certain shapes (e.g. rectangle and square; 

oval and circle). 

 Cannot see small differences and similarities in pictures, patterns and drawings. 

 Finds it difficult to see the difference between letters (e.g. b-d; m-n; u-v), numbers 

(e.g. 6-9; 2-5), and words (e.g. sell-bell; cake-bake). 

 Problems with mathematics can include difficulty discriminating between symbols 

(e.g. + -; < >;  - ÷), money (e.g. the size of coins), the short arm and the long arm on 

the digital watch. 

Activities for Visual Discrimination:  
 

1) Cut out magazine pictures of different products. Let the child sort them into 
different categories, e.g. everything that can be eaten, what we can drink, what we 
can use in the bathroom or kitchen, etc. 
 

2) Sorting activities – sort according to colour, type, shape, size, length, thickness, 
pattern, etc. You can use plastic containers, blocks, buttons, toys, etc. 

 

3) Refer to the picture below. Circle the one that is different. 
 

4) Refer to the picture below. Circle the one that looks different. 
 

5) Refer to the picture below. Find 10 differences in the pictures. 
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Find 10 differences: 
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2.2   PERCEPTION OF SHAPES 
 

The ability to differentiate between shapes and symbols in one’s environment, regardless of 

size or angle. A well-developed perception of form is necessary to recognise numbers and 

letters. 

Often learners with problems with perception of shapes: 

 Are unable to distinguish between and name different shapes (especially the 

triangle). 

 Are unable to recognise shapes or objects if presented in a different position, size or 

colour. 

 Cannot recognise an object if it becomes smaller or larger because of being close or 

far. 

 Have difficulty recognising letters, numbers and words where the style of writing, 

size or colour has been changed. 

 Have difficulty with sight reading-confuses words such as mat/cat, etc. 

Activities for Perception of Shapes 
 

1) Make different shapes with the whole body or body parts. 

 

2) Throw a ball on the floor. Say to the child, “Look, it rolls. Do you know why it rolls? 

Because it is round.” Now throw a block on the ground and say, “The block does not 

roll because it has flat sides and corners.” Let the learners take the ball and put their 

hands around the ball. Ask them if they feel any corners. No they don’t. Let them 

form a round ball with their hands. 

 

3) Collect a number of different items that are round, square, oblong, etc. Ask the 

learners to find all the things that are round. Sort out the toy box looking for all the 

round toys. 

 

4) Building the different shapes (e.g. square, triangle, rectangle) with match sticks. They 

can also draw the shapes.   

 

5) Cut out shapes from cardboard and put into a bag. The child must pick a shape, feel 

it and tell you what shape he felt. 

 

6) The child can draw the shape he felt then say its name. 

 

7) Let the child draw the various shapes on paper. 
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2.3   FOREGROUND / BACKGROUND DISCRIMINATION 
 

This involves the ability to focus on one visual stimulus (picture) and ignore the background. 

Other elements recede into the background. 

Learners who struggle with foreground/background discrimination often: 

 Struggle to focus attention on a specific task, because the child is easily distracted by 

things in the environment or bright colours. 

 Cannot find a specific object amongst a number of objects or in the environment. 

 Struggle to see a specific figure against a confusing background. 

 Cannot point out objects that overlap in a picture. 

 Struggle to identify small details in a picture, e.g. the windows of a house 

 Have possible problems in Mathematics: 

 Lose their place / skip sums 

 Do not see (+) amongst (-) sums if presented on a page where both 

computations are mixed 

 Children confuse the number of the sum with the sum, e.g. 3. 3+4 

 Struggle to solve problems on a full or cluttered page. 

 Have possible problems in Reading: 

 Lose their place on a page when reading 

 Skip lines when reading 

 Omit words or sentences when reading 

 Lose their place when copying from the blackboard or textbook 

 Experience problems when finding a word in the dictionary or a place on the 

map. 

 Generally have poor writing skills and difficulty with cursive writing later. 
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Activities for Foreground/Background Discrimination 

 

1) Seeking specific objects in the environment 

 

2) Jigsaw puzzles: Let the child page through a magazine and find a picture he would 

like to use as a jigsaw puzzle. Cut out the picture and paste it onto thick paper. Draw 

intersecting lines and let the child cut the puzzle on the lines.  Jumble up the pieces 

and let the child put his puzzle together again. 

 

3) Discussion pictures where the child has to point out the finer detail. 

 

4) Refer to picture below. Can you find two elephants and a giraffe? 
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2.4     PERCEPTUAL CONSTANCY 
 

This is the ability to recognise certain characteristics of objects such as size, colour, form or 

shape.  A well-developed perception of form is necessary to recognise numbers and letters. 

Learners who have problems with Perceptual Constancy often: 

 Struggle to recognise shapes or objects if presented in a different position, size or 

colour e.g. if an object is presented in a different way than what the child is used to, 

they will not be able to identify it, e.g. seeing a car from the front or from the side.  

 Cannot recognise an object if it becomes smaller or larger because of being close or 

far. 

 Have difficulty recognising letters, numbers and words where the style of writing, 

size or colour has been changed. 

 Later the child also has difficulty with sight words and confuses words such as 

mat/cat, etc. 
 

Activities for Perceptual Constancy 
 

1) Shape hunting: Find objects in your environment that are, e.g. rectangular. 

Associating shapes with objects. 
 

2) The child should be able to recognise which part of a cup is round, which part of a 

car is round, which part of a house has squares, etc. 
 

3) Refer to the activity below. 

 

Draw a picture using the following shapes 
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2.5    SPATIAL RELATIONSHIPS 
 

This is the child’s ability to perceive the position of an object in relation to his own body.  

Spatial relationships also refer to the child’s ability to perceive the position of objects in 

relation to each other (Grove & Hauptfleisch, 1978). 

If learners have problems with spatial relationships: 

 They do not understand the concepts above/under, behind/in front, left/right, 

under/over  

 They struggle with concepts like first, last, middle, etc. and cannot arrange objects in 

the correct sequence 

 They cannot estimate time, depth or distance, e.g. in games where they must catch 

or hit a ball. Poor ball skills are therefore not always because of poor eye-hand 

coordination, but can be due to poor spatial relationships. 

 They are clumsy and hesitant – often bumping into others while playing. 

 Are unsure of direction and get lost easily. 

 Figures and objects in drawings are not in the correct proportion to one another, e.g. 

the house is smaller than the man. 

 Possible problems later in Mathematics: 

 Reversal and inversion of numbers, e.g. 9/6;  65/56 

 Possible problems later in reading, writing and spelling: 

 Reversal of letters in writing and reading, e.g. n/u;  b/d;  p/q 

 Reversal of words in writing and reading, e.g. was/saw;  on/no 

 Interchange of double sounds, e.g. baot/boat 

 Poor spacing and writing between lines. 
 

Activities for Spatial Relationships: 

 

1) Relating different body parts to each other. Instruct the child to: put his hands above 

his head, put his elbows below his knees, put his hands underneath his feet, put his 

hands behind his back, lie on his tummy, lie on his back and lie on his side. 

 

2) Use a soccer ball or a soft toy and instruct the child to put the ball: on top of his 

head, behind his back, in front of himself, at his side, below his head and above his 

knees. 
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3) Relating object to object: have the appropriate objects in the class and ask the child 

to: put the cup on the saucer, put the knife on the right side of the fork, put the book 

inside the cupboard, put the broom next to the dust bin and put your bag 

underneath your table. 

 

2.6   VISUAL MEMORY AND RECALL 
 

This is the ability to remember what the eye has seen for a considerable length of time. The 

child must be able to understand what he sees, store the information, and be able to recall 

it later. 

Learners with problems with visual memory and recall: 

 Forget quickly what they have seen, e.g. during an outing. 

 Seem to be inattentive and careless, because they easily forget what they have 

done. 

 Cannot describe a picture in detail after it is taken away, as they cannot remember 

the finer detail. 

 Struggle with simple discrimination tasks. 

 Possible problems later in Mathematics: 

 Cannot visually recall numbers and shapes 

 Has difficulty reproducing numbers and shapes 

 Makes errors when copying from the blackboard 

 Possible problems later in reading, writing and spelling: 

 Child cannot recall what a letter looks like (‘b’ and ‘d’ confusion can be due to 

poor visual memory) 

 Cannot recall what a word looks like – poor sight word vocabulary. 

 Has difficulty in reproducing letters from memory. 

 Spelling is poor. 

Activities for Visual Memory and Recall 
 

1) Place objects in a container or a tray. Give the learner time to observe the objects. 

Close the container or cover the tray. Learner names as many objects as he/she can 

remember. Objects could include: a toy car, building block, toy fish, feather, an 

artificial flower , artificial leaf, spoon, 50c coin, a balloon, marble, crayon, pencil. 

Start with a few objects and slowly increase them.  
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2) Put three toys in front of the child and tell them to have a good look at them. Tell 

them that you are going to hide 1 of the toys behind your back and they must guess 

which one it is. Now let the child close their eyes and hide one toy behind your back. 

When they open their eyes, ask them which one you hid. Increase the number of 

toys as the child improves at the game. 

 

3) Refer to picture below. Let the learner look at the picture for about 40 seconds. 

Cover them up. See how many they can remember. 

 

Let the learner look at the picture for about 40 seconds. Cover it up. See how many he can 

remember.  
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2.7   VISUAL SEQUENCING 
 

This refers to the ability to arrange objects, symbols or sentences which have been seen, in 

a logical order or pattern or correct sequence. 

Learners with problems with Visual Sequencing: 

 Cannot recall objects in sequence after they have been taken away. 

 Cannot remember events and the sequence in which they happened. 

 Struggle to build or draw patterns. 

 Cannot relate stories and actual events in the correct sequence 

 Problems with Reading, Writing and Mathematics can include: 

 Reads the word ‘on’ instead of ‘no’, ‘was’ instead of ‘saw’ 

 Writes the word ‘snad’ instead of ‘sand’ 

 Reverses numbers e.g. 12 and 21 

 Cannot write 1-10 or 1-20 in the correct sequence 

 Cannot sequence pictures of a story 
 

Activities for Visual Sequencing 
 

1) Pack out a pattern with blocks or beads. The child must repeat the pattern after you 
take the blocks/ beads away. 
 

2) Place objects in a specific sequence. Let the child name them from his left to right. 
Cover the objects. Now the child must name the objects in sequence. You may also 
ask the child which object was first, last, in the middle. 
 

3) Cut out pictures of five kinds of foods, five kinds of toys, five pieces of furniture, five 
items of clothes from magazines. Arrange the pictures in their categories and ask 
child to look at them carefully. Then arrange the pictures randomly and ask the child 
to categorise them. 

 
4) Refer to activity below. Copy the patterns. 
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3. AUDITORY PERCEPTION 

Auditory perception is the ability to attach meaning to sounds that we hear. It thus refers to 

the ability to hear, understand and interpret sounds and words. The ability to perceive 

sounds accurately plays a vital role in learning and acquiring language and language is 

essential for all intellectual development. (Pieterse, 2001) Should sounds not be identified 

correctly they cannot be interpreted nor can they be understood.  

Poor auditory perception has a negative effect on the learners’ spoken language. Sounds 

that are unclear, fuzzy or hazy have a negative effect on the written language, especially 

spelling. 

SOME CATEGORIES OF AUDITORY PERCPTUAL SKILLS 
 

 Story memory and recall 

 Auditory Acuity/Discrimination of Non-Verbal Sounds 

 Auditory Sequencing/Following Instructions 

 Auditory Discrimination 

 Rhyming 

 Auditory Recall 

 Auditory Discrimination and Identification of First Sound 

 Auditory Discrimination and Identification of Last Sound 

 

3.1   STORY MEMORY AND RECALL 
 

 Auditory memory is the ability to take in information that is presented orally, to 

process/make meaning of that information, store it for future reference and recall it when 

required. The child must be able to remember and repeat what he hears. A child with poor 

auditory memory may struggle to learn to read using a Phonetic or Sight word approach 

only, as he/she will find it difficult to remember the sounds and sight words taught orally. 

Children with poor auditory memory will struggle to remember information presented 

orally. A good test if auditory memory is to ask a child to repeat at least four numbers after 

you. A child should be able to repeat six numbers after some practice if there is no auditory 

memory problem.  
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Activities for Story Memory and Recall 
 

1) Tell the child lots of stories and discuss the stories afterwards. Ask questions like: 

“What was your favourite part?” “What do you think could have happened?” to 

make the effort to remember less stressful for the child. 

2) Give the child verbal instructions such as: “Please go to my desk, take the blue 

book, put it on the table at the back of the classroom and then come and sit on the 

mat”. Do these exercises regularly. Also say a few numbers: e.g. 16, 15, 13, 10 and 

ask the child to repeat them. 

3) Teach short nursery rhymes, songs and poems. Find fun ones with movements and 

activities e.g. “1,2,3,4,5 Once I caught a fish alive” or “Father Abraham, has many 

sons” 

 

3.2    AUDITORY ACUITY OF NON-VERBAL SOUNDS 

Auditory acuity is the sensitivity of sound, or how well a person hears. Children must be able  
to identify both verbal and non-verbal sounds and process them. 

 

Activities for Auditory Acuity of Non-Verbal Sounds 
 

1) Let the child turn his back to you and make some sounds using various resources eg 

shake some keys, bang a tambourine, tear some paper, click a pen, make a cellphone 

ringtone. The child must identify the sounds. 

2)  The child must close his/her eyes and describe all the sounds he can hear. In a big 

school there may be voices talking, traffic driving or perhaps a dog barking.  

3) Clap a rhythm and the child must clap the rhythm back accurately. 

 

3.3   AUDITORY SEQUENCING 
 

Auditory sequencing is the ability to hear and remember auditory stimuli that follow each 

other and to reproduce them in the correct sequence. 

 Sentences cannot be spoken / written logically if the words are not produced in the 

correct sequence. 

 Sounds cannot be remembered. 

 The learners will experience the following reading / writing / oral problems: 

 Change the sequence of letters in words 
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 Change the sequence of syllables in words. Words cannot be pronounced / spelt 

correctly if the correct sequence of the auditory sequencing is the ability to place, 

remember and organise information in the correct order. A child may hear and 

understand a story or a movie, but if he has to repeat it, the order/sequence may be 

jumbled, making the story confusing. Spelling errors are common, as letters may be 

written in the incorrect order. If the child is asked which month comes after June, he 

may have to start from January to work out the correct order of the months. 

Activities for auditory sequencing  
 

1) Play the game: Provide learners with letters and ask them to arrange them in the 

correct order 

n  c  a = can 

t   c  a = cat 

u  d  g = dug 

 

2)  Ask the learners to re-arrange words to make meaningful sentences. 

Boy the ball with the plays. (The boy plays with the ball) 

Kate princess is a. (Kate is a princess) 

 

3) Picture / word game: Provide learners with a picture and jumble up letters that 

would form the word for the picture eg. 

Picture of a witch  letters: ticwh 

Picture of a church  letters: hcurhc 

Picture of a watch  letters: thawc 

 

4)  Differentiate between different sounds e.g. keys, whistle, bell, drum, tapping sticks. 

Ask them to differentiate and indicate the one they heard first and the one they 

heard last. You can also show them all the items and let them listen to the sound 

that each one makes. Ask them to close their eyes and then use one of the items. 

Ask them to open their eyes and to identify the item that was used. 

5)  Play a game with a sentence that is added on to e.g. “On the farm there is a dog. On 

the farm there is a dog and a cat. On the farm there is a dog, a cat and a horse.....” 

Keep adding animals to the sentence. 
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6) Play a recipe game. “We are going to make bread. What do we do?” First we need 

the recipe. Then we need the ingredients. Then we mix all together. We place in the 

oven etc. 

 

 3.4  AUDITORY DISCRIMINATION 
 

Auditory discrimination refers to the ability to distinguish/hear small sounds and 

differences in words. 

Learners with auditory discrimination problems will struggle to hear the differences 

and similarities in words and sounds that are similar. 

 

Activities for Auditory Discrimination 
 

1) Hand clapping games. Every time they hear a certain sound / word / name – they 

must clap their hands eg. 

Clap when you hear the sound “p”: k  t  d  r  p  l  f  g  s  p  c  r  m  p  h  n  o  p 

Clap when you hear the word “fun”: play, ball, fun, kick, love, fun, draw, hit, sit, fun 
 

2) “I spy with my little eye, something beginning with a “k” / “s” etc. Learners provide 

“k” / “s” words. 

3) Ask the learners if the following words are the same or different (add your own 

words): 

Pie – tie, sit – sat, cake – bake, cat – cat, box – socks, shoe – shoe 

4) Ask the learners if the following words sound the same: 

Same – tame; bath – path, bling – fling 

5) Which word in the group does not start with the same sound? 

Pink, brown, purple 

Nine, four, five,  

Wizard, witch, king 
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 3.5    RHYMING WORDS 
 

The ability to hear and form rhyming words is a very important phonological awareness skill. 

Research shows that there is an important correlation between phonemic awareness and 

reading ability. Children need to have a good phonemic awareness, an ability to hear and 

imitate sounds in words, before they can recognise the sounds made by certain letters. 

Activities for Rhyming Words 
 

1) Every teacher should have a collection of rhymes that the children recite regularly. 

Children love the repetition and rhythm of rhymes. 

2) Ask the children to choose rhyming words: e.g.  Which word rhymes with CAT – Is 

it log or MAT? Which word rhymes with SOCK? Is it come, run or BLOCK? 

3) Let the children think of their own rhyming words. ‘What word sounds              

like/rhymes with FAT? 

3.6     IDENTIFICATION OF FIRST, LAST SOUND IN WORDS. 
 

The ability to recognise sounds in words is yet another important Phonemic Awareness skill. 

Children need to have these skills in place in order to learn Phonics, which is the ability to 

match letters to the sounds they make. 

Activities for Identification of first, last sound in words 

 

1) Alliterative Activities – List words starting with the same letter – bank, blue, bark, 

bubble – ask the children what sound they hear repeated. Ask them if they can think of 

other words starting with that sound. 

2) Say a word and ask children what sound they hear at the beginning of the word. Eg Sit 

– what did you hear first? Ask children what sound they hear at the beginning of their 

own names. Ask children to tell you their favourite food – what does that start with? 

3) Say a word and ask the children what sound they heard at the end of the word. Eg LIP – 

what sound did you hear at the end? Can you think of any other sound that ends in a 

p? 
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4.   MATHEMATICS/NUMERACY 

Definition of numeracy 

Numeracy is a proficiency which involves confidence and competence with numbers 

and measures. It requires an understanding of the number system, a repertoire of 

computational skills and an ability to solve number problems in a variety of contexts. 

(Department of Education , 1999) 

 

Mathematics/Numeracy is used in every aspect of our daily lives from managing our 

finances, shopping, working out travelling distances, measuring ingredients for cooking and 

managing our time. 

CATEGORIES ASSESSED UNDER MATHEMATICS:    
 

 Counting 

 Ordinal Numbers 

 Few and Many 

 More or less 

 Equal to 

 Concepts of Measurement 

 

4.1  COUNTING  
 

Counting is the ability to both recite numbers by rote (off by heart) and to assign a specific 

numerical value to objects. 

 If children cannot count they will find it difficult to  

 Perform the most basic mathematical operations.  

 For adding they need to count on, for subtracting they need to count backwards and 

for multiplication they need to count in groups. 

 There are many exercises and games that can be used to improve a child’s counting ability. 
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Activities for Counting 
 

1)  The quickest and easiest way to teach counting is to use fingers and toes. Children 

can learn to count on their fingers and then add their toes too.                                                                   

Teach the child some counting rhymes such as “1,2,3,4,5, Once I caught a fish alive.” 

“5 little monkeys, jumping on the bed, one fell off and bumped his head……..4 little 

monkeys.” The child who is a kinaesthetic learner remembers rhymes and poems 

more easily. 

2)  When going for a walk ask the child to count how many people you pass on the road, 

how many taxis drive past, how many motor cars drive past. Ask him/her to count 

how many dogs you walked past. Sometimes ask the child to guess how many people 

there are and then to count them. This is teaching the child to estimate, which is a 

very valuable skill that teaches children to make a quick numerical assessment. 

3)  Fun counting exercises can be done every day: clapping and counting, skipping and 

counting, doing routines like clapping behind your back, then in front, twice above 

your head, then twice on the floor etc. can all make counting a fun activity. 

4)  Take an old calendar and let the child point to the numbers and count at the same 

time. Give them some stones or buttons and let him put the correct number onto 

each block on the calendar.  

5)  Let the child cut up some of the numbers on an old calendar and put them in the 

correct sequence e.g. from 1 – 10, from 10 – 1.  

 

4.2  ORDINAL NUMBERS 
 

These are numbers denoting the position of a number within a sequence. If there are five 

blocks in a row, the child must know which block is first, second or third in the row. By using 

ordinal numbers we imply that there are other positions and task analysis teaches children 

to develop the idea of ordinal implications. For example ask the child why he puts his socks 

on before his shoes. Most everyday activities have an order to follow: e.g. following 

directions, learning to read words on a page, baking a cake all need to be done in the 

correct order or sequence.   

If a child does not understand the concept of ordinal numbers he may: 

 Have trouble sequencing numbers, events or patterns 

 Have difficulty reading words in the correct order on a page 

 Find it difficult to relate a story or personal news in a logical sequence 
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Activities for Ordinal Numbers 
 

1)  Let all the members of a family/ children in a class stand in a row. Ask who is first in 

the row, who is second etc. Now everyone can turn around and face the opposite 

direction. Who is first, second or third now? 

2)  Use any objects – buttons, stones, beads and put them out in a long row. Ask the 

child which one is first, second, third etc. 

3)  Ask the child to tell you about his everyday routine. “What is the first thing you do 

when you wake up? And what do you do second? 

4)  Read the story of the Hungry Caterpillar by Eric Carle. Ask some questions after the 

story: “What did the caterpillar eat on the first day? And on the second day?” Or you 

can ask “What did he eat first?” 

 

4.3   FEW AND MANY 
 

Understanding the concept few and many will help the child to learn to work with more 

complex Mathematical concepts. They learn to understand if they remove some beads from 

a group there will be fewer, if they add some there may be many. 

It will also help them to estimate more accurately. Estimation is an important problem 

solving skill, especially useful in for instance long division. Estimation is not just random 

guessing, but informed reasoning. When pouring cool drink into a glass, the child needs to 

estimate how much the glass will hold, so he does not spill. 

A child who cannot understand the concept of many and few may have difficulty: 

 Understanding addition and subtraction 

 Estimating with any accuracy 

 Understanding more than and less than.  

Activities for Few and Many 
 

1) Let the children clap their hands. Tell them to clap many times. Then tell them to 

clap a few times only. Then clap many times again. This activity is good for the 

kinaesthetic learner, as it is a physical activity – he/she can feel ‘many’ or ‘few’ claps. 
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2)  Put out a whole pile of sugar beans and ask the child if he sees many beans or just a 

few. Ask him to take away some until there are just a few left. Again, the 

kinaesthetic learner is feeling and touching the beans and can ‘feel’ the difference 

between many and a few. 

3)  Put two paper plates in front of the child and tell him/her to put many sugar beans 

on one plate and just a few on the other. Ask him to guess how many beans are on 

each plate and then to count and see if he had guessed correctly. 

4)  Once children have had much practice with feeling and touching (manipulating) 

objects, you can move on to a more abstract level. Find magazine pictures, old 

playing cards or a picture in a book and see if they can find pictures of many or few 

objects on the page.   

 

4.4  MORE OR LESS 
. 

Children need to understand basic concepts of quantity (how many?) before moving to the 

more complex concepts of addition, subtraction, multiplication, division and many other 

concepts.  

Teaching the concepts more, less, same is introducing some basic relationships contributing 

to the overall concept of number. Children find it easier to learn the concept more than less, 

so need much practice in working with ‘less than’. 

Children who do not understand the concept more than or less than will have problems: 

 Mastering most aspects of understanding quantity 

 Learning to add, subtract, multiply and divide. 

 

Activities for More or Less 
 

1)  Let the child clap four times and count. Now say “Clap one more time” and let 

him/her count to five the next time. Do the same with e.g. six claps. The child claps 

six times, then you say “Now clap one less”. 

2)   Put some beans on two paper plates or on the floor in front of the child and ask 

him/her if there is the same number of beans on each plate. If not, ask which plate 

has more beans, which one has less. 

3)   Draw two large circles on a piece of paper. Put some beans in one circle. Ask the 

child to put an equal number of beans in the next circle. Then ask the child to add 

one more. Then add two more. Ask the child to make it one less, two less and so on.  
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4)   Draw five circles on a piece of paper. Draw three equal size circles underneath. Let 

the child draw a line from each circle in the top row to one in the bottom row. Ask 

the questions: “Which row has more circles? How many more do you see in the top 

row? Which row has less/fewer circles? How many circles do you see in the bottom 

row?” 

 

4.5  EQUAL TO/SAME 
 

The child needs to understand the concept of equal to – that two quantities or values are 

the same. The sign = does not mean “the answer is” it means “the same as”. This is a very 

important foundation for Algebra and understanding equations. Children will often make a 

mistake in the following sum:       4 + 4 = _ + 5. They write the answer 8 as they read the = 

sign as meaning “the answer is” instead of “is the same as”.  

Children who struggle to understand the concept of equal to being “the same as” will 

struggle: 

 To master equations that are put in a different format e.g. * + 6 = 10 or 3 + 2 = __ + 4 

 With Algebra  

Activities for Equal to/same 
 

1)  As is the case with all their learning, children need to move from the concrete to the 

abstract. They will start to understand this concept when you put concrete 

apparatus in from of them. Give them some sugar beans, blocks or beads and show 

them many and few again. Then put a number of blocks in one pile and an equal 

number in another pile and ask which pile has the most. They will eventually realize 

that they are the same. We then introduce the word “equal”. Let the child make his 

own pile of beads that are equal. Then you pack out three beads and tell him to pack 

out an equal amount. In this way a clear understanding of the concept of equal will 

be established. 

2)  Let the child draw e.g. two pictures on each side of a page and then show them how 

to write an = sign.    * * = * * They can start saying two is equal to two. You draw 

pictures on one side of the child’s page and tell them to draw the same/an equal 

number on the other side. 

3)  Once the child understands this concept – if they can pack out equal numbers of 

objects and can draw equal numbers – they are ready to move on to more formal 

work involving Maths equations.  1 + 1 = 2. They will not be able to do these sums 

correctly if they do not understand the concept of equal to properly. 
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4.6 MEASUREMENT 

Understanding measurement is yet another important concept young children have to 

understand before they are able to do Geometry.  

Measurement is also linked to the concept of conservation. A child needs to learn that the 

biggest box could be the lightest, or that the tall glass may hold less water than the smaller 

one, although at first glance this may not appear so. 

 

4.6.1  MEASUREMENT - MASS 
 

Children have to understand that mass relates to how heavy something is (it actually means 

how much matter the object contains) and they learn this concept through comparing. They 

learn concepts such as heavy, light, heavier, lighter, heaviest and lightest which will 

eventually lead to an understanding of grams and kilograms. 

 

Children who struggle to understand concepts of measurement may have problems: 

 Measuring length, area, perimeter, depth or distance accurately  

 Solving problem sums involving mass, capacity or distance 

 Understanding Geometry at a later stage 

Activities for Measurement-Mass 
 

1)  Find some stones and some feathers or leaves on the ground. Let the child hold one 

in each hand. Tell they one is heavy and one is light. Let them hold the light one, 

then the heavy one and then both together and help them to remember the 

concepts heavy and light. 

2)  The teacher can build a small balance by putting a ruler on a rubber and then 

putting a light feather or leaf on one end and then a stone on the other. The children 

will see that the heavier stone makes the ruler drop down. In this way the concept of 

heavy and light, heavier, lighter and heaviest, lightest can all be introduced. 
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4.6.2  MEASUREMENT - CAPACITY 
 

Capacity or volume teaches children about measuring liquids. Here children learn concepts 

such as full, fuller, fullest, empty, which holds more, which holds less etc. which will 

eventually lead to an understanding of millilitres, litres and kilolitres. 

Activities for Measurement-Capacity 
 

1)  Fill a basin with water and take an empty yoghurt cup, a margarine tub and any 

other plastic containers which the children can fill with water and pour out again. 

2)  Fill old coke bottles with water and let the child see how many yoghurt cups or other 

containers he can fill from the bottle.  

3)  Find two containers that hold the same capacity, but are different shapes. For 

example a long, thin glass and a short, wide glass. Ask the children which glass has 

the most liquid. Then pour the liquid into two equal size glasses, so the children can 

see that although one glass appeared to hold more, they actually held the same 

amount of liquid. This concept of conservation is one which children need to 

develop. 

 

4.6.3  MEASUREMENT - LENGTH   
 

This concept is yet another aspect of measurement and here the child will learn about long, 

longer, short, shorter, longest and shortest, which will lead to an understanding of 

millimetres, centimetres, metres and kilometres. 

Activities for Measurement-Length 
 

1)  Let all the children stand in a row and ask the children questions like “Who is the 

tallest? Who is the shortest? Let the tallest person stand first in the row and the 

shortest person stand last. Who is taller than Ben? Who is shorter that Annie?” etc. 

2) Give the child pieces of string or wool. Let him arrange them in order from longest to 

shortest. 

3)  Let the child use his feet and hands to measure things. For example ask “how many 

footsteps are there from one side of the room to the other? How many footsteps 

does it take to measure the mat? How many hand measurements tall is your friend? 

How many hand measurements is the mat?  
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5.  LITERACY 

Literacy Definitions 
 

Traditionally Literacy is the ability to use written language both actively and passively. 

Literacy involves listening, speaking, reading, writing and spelling.  (Yusuf & Enesi, 2012) 

The importance of literacy lies in our ability to use the skills of reading and writing to shape 

the course of our lives, rather than just to read and write. Renowned educators Paulo Freire 

and Donaldo Macedo taught us that genuine literacy involves “reading the word and the 

world”. Their view of literacy is practical and all-encompassing – whether it is the words of 

language, the symbols in mathematics or images on the internet – Literacy can transform 

lives. (Freire & Macedo, 1987) 

In order for children to be able to learn to read, write and spell, certain perceptual skills 

need to be developed.  

The Literacy section of this assessment tool gives learners certain tasks to complete to 

assess whether these skills are in place or not. While there are many aspects to Literacy, for 

the purposes of this document addressing Barriers to Learning, the focus will be on the skill 

assessed in the Assessment Tool used with this Manual. Many of the skills discussed in the 

Literacy section will also have been discussed under Visual or Auditory Perception, as they 

are vital prerequisites to success in reading and writing. 

 

CATEGORIES ASSESSED UNDER LITERACY 
 

 Spatial Orientation/Position in Space 

 Verbal Reasoning 

 Sequencing 

 Perspective/Figure Ground Perception 

 Interpreting pictures 
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5.1   SPATIAL ORIENTATION/POSITION IN SPACE 
 

This is the ability to identify the position of an object in space – is it on the left or right side 

of the page, is it at the top or the bottom, is it in front of, behind, beneath or on top of 

something? 

If a child cannot identify the position of an object, he or she will struggle to:  

 See the difference between for example an n and a u or a b and a d.  

 Read or write words correctly. The child may see nut as nnt and then be unable to 

read the word. 

 Write neatly between the lines and space letters correctly 

Activities for Spatial Orientation 
 

1)  Play a game where you say to the child: “Put your hand on your head. Put your hand 

under your arm. Put your hand behind your knee. Put one foot on top of the other. 

Put your foot on your knee. Put your finger in your mouth. Put your hand over your 

shoulder. Put your hand behind your back. Put your hand in front of your face.” 

2)  Give the child an object e.g. a beanbag, a ball, a book. Give instructions like: “Put the 

book on top of your head. Put the book on the chair. Put the book under the chair. 

Put the book behind the chair. Put the book in front of the chair. Put the book on the 

left of the chair. Put the book to the right of the chair. Can the book go in the chair?  

We do some exercises using the child’s body and some using an object as he needs 

to understand the concepts above, below, behind and in front of in relation to his 

own body and also the position of objects in relation to other objects. 

3)  Make an arrow chart like the one on the Screening Tool. The child must look at the 

arrows and say if they point left, right, up or down. 

4)  Let the child build jigsaw puzzles. Children have to learn to work out that certain 

pieces belong in the corners and some on the sides, top or bottom. They learn that 

the pieces must not be forced in instead they have to learn to look at the shape of 

the puzzle piece before trying to fit it in. They also have to work out where it may fit 

in relation to the picture – the roof of a house will go near the top, a piece of green 

grass may go at the bottom. 

5)  Give the child a picture of a half completed object and ask them to complete it. (see 

attached worksheet) Once again the child has to focus on the correct position of the 

part of the object that is missing. 
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5.2  VERBAL REASONING 
 

Verbal reasoning is the ability to understand and reason using language or words, the ability 

to think with words. 

If a child has problems with verbal reasoning, he may struggle to: 

 Explain why the car, bus and aeroplane go together in Activity 3 on the Assessment 

tool while the apple does not belong. 

 Find the correct vocabulary to explain why a ball, baseball player and netball game 

belong together, while a heart does not. 

The child needs to use language skills to work out and explain which picture does not 

belong to the group. For a child to develop good reasoning skills, he/she needs a good 

vocabulary and good general knowledge. How can we improve our children’s general 

knowledge and vocabulary? 

Activities for Verbal Reasoning 
 

1)  Play simple games like “I spy”. Let the child look around the room and select an 

object e.g. the window. He then says “I spy something beginning with ‘w’” and 

everyone has to guess what he has seen. This is a way of developing vocabulary – the 

child will look for more difficult words, as he does not want everyone to guess the 

answer too quickly. 

2)  Read or tell stories regularly. All children love to hear stories and through stories, 

they learn new words and new ideas, so their vocabulary and general knowledge 

increase. Tell the stories to children in their home language, as research has shown 

that strengthening a child’s skills in mother tongue/home language will make it 

easier for them to learn an additional language. In our multilingual society, children 

need to have a well-established home language as they will have to learn a second 

language at school. Through stories we teach children about different cultures, 

activities, places, animals and so much more. Through stories parents and their 

children can bond and have discussions which get the child talking, asking questions 

and learning to think about things. 
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5.3  SEQUENCING 
 

Sequencing is the process of putting ideas, events or objects into a logical order. We 

sequence things all day long – we divide our time into what we do in the early morning, the 

afternoon and at night. If a teacher gives an instruction, the child has to listen, understand, 

plan an action and then carry it out. This is sequencing. (Spivey, 2008).  Once children start 

writing, they have to sequence letters in words or words in a sentence in the correct order 

for it to make sense to the reader.  

Activities for Sequencing 
 

1)  Give the child a set of alphabet letters or numbers and ask him to sequence them in 

the correct order. 

2)  Sing a song like “The more we are together” and teach the children a few simple 

dance steps to go with it. They have to remember the sequence of the steps. 

3)  Give an action description. Let the child pretend to make a sandwich, or some 

porridge for breakfast. He/she must describe step by step what they have to do and 

the adult must listen carefully that all the steps are described in the correct order. 

4)  Tell a story like “The Hungry Caterpillar” where the worm eats an apple on Monday, 

two pears on Tuesday, three bananas on Wednesday and later the child must try and 

remember the correct order of the food eaten. For children who are kinaesthetic 

learners, teach a song like “There was an old lady who swallowed a fly……….” And let 

them try and remember the sequence in which the animals were eaten. 

5)   Cut out a series of sequence pictures and scramble them up. The child must put the 

pictures into the correct order. Later, they can write sentences in the correct order 

as well. You can even use photographs – a photo of the child as a baby, then as a 

toddler, a Grade R learner etc. which he must arrange from youngest to oldest. 

 

5.4  PERSPECTIVE/FIGURE GROUND PERCEPTION 
 

Perspective is the ability to recognize size and depth of 3 dimensional objects on a two 

dimensional surface. If the child has problems with perspective, he/she would not 

 Realize that the mouse is the smallest animal 

 Be able to choose which picture is the smallest in real life when looking at a 

series of pictures that all look the same size  
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Figure ground perception is the ability to identify an object on a busy background without 

becoming confused. For example show a picture of a bird sitting among the leaves on a tree. 

Can the child see the bird? 

Children who have problems with figure ground perception often: 

 Lose their place on the page when reading 

 Skip lines when reading 

 Omit words or sentences when reading 

 Lose their place when copying from the blackboard or a text book 

 Experience problems when trying to find a word in the dictionary or a place on a 
map. 

 Have poor writing skills and difficulty with cursive writing 

 

Activities for Perspective/Figure Ground Perception 

1)  Sorting – take buttons, pasta, stones, nails – mix up, child must separate. Start with 
very different objects, then slowly use more similar ones.  

2)  Playing games like Snakes and ladders 

3)  Jigsaw puzzles are a good activity to get children used to looking for a part of a body, 
or a part of a scene and then matching the pieces that go together. 

4)   Paint by number pictures are another good activity as children have to paint or 
colour in certain parts before they start to see what the picture is of. 

5)  Worksheets such as the example on page…. where the child must identify something 
in the picture. 

 

5.5  INTERPRETING PICTURES 

Interpreting pictures forms part of Visual Literacy. Literacy not only means the ability to 

read and write, but also refers to the ability to “read” symbols, images and gestures.  

Children who have problems interpreting pictures cannot always make sense of the world 

around them. The child may not be able to: 

 Explain which picture in the assessment tool shows the girl saying goodbye. 

 Make decisions about the validity of pictures or images. 

 Be able to sequence pictures correctly because he cannot find the meaning in a 

series of pictures. 
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Activities for Interpreting Pictures 
 

1) Play a silent game where you don’t talk, but use gestures to tell the child what to do. 

E.g. Beckon him/her to come close, put your finger on your lips to tell him/her to be 

quiet, show with your hands that he/she must sit down, point to a book or something 

he/she must pick up – the child will be able to do all these activities by interpreting 

your gestures. 

2) Let children look at pictures in books, magazines or the newspaper and talk about the 

pictures. Let them describe what they see, what the characters are doing and then ask 

questions such as: “Is it day time or night time? How do you know?”  

3)  Give the child some sequence pictures and ask him/her to arrange them in the correct 

order. Encourage the child to tell you the story as he arranges the pictures. 

As discussed earlier under ‘definition’ the Literacy section of this assessment tool gives 

learners tasks to complete in order to assess whether certain perceptual skills are in place or 

not. For the purposes of this Addressing Barriers to Learning Manual, the focus has been on 

those areas of Literacy only. 

Children who use only the phonetic approach to decoding unfamiliar works may be at a 

disadvantage. They often struggle to remember the letter/sound connection and caregivers 

or older siblings very often do not know the phonetic sounds of letters, spelling them out 

instead.  

Research done in the United States (National Reading Panel , 2000) indicates that systematic 

phonics instruction can lead to significant positive benefits for children in the early grades 

(Foundation Phase) and for children with difficulty learning to read. Young children who 

receive systematic phonics instruction often read and spell better than others. Phonics 

instruction also helps older children spell and decode text better.    
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6.  EMOTIONAL AND SOCIAL DEVELOPMENT 

The focus to prepare a child for school is often placed on physical and cognitive (intellectual) 

development. Often little or no attention is paid to emotional and social development. 

Social and emotional development can be regarded as the foundation and purpose of every 

other kind of development (Pieterse, 2001) 

Young children need to be able to control their emotions and behaviour when starting 

school. They need to be able to interact socially and develop friendships with their peers. 

These requirements for school readiness have an important impact on future academic 

success. Children who are socially competent are often more successful academically. 

Children with poor social skills may lack self esteem and this often leads to poor academic 

achievement.   

We as educators can advise and encourage parents that there are things that we can do to 

ensure that children are emotionally and socially well-adjusted by the time they start Grade 

1. 

6.1 EMOTIONAL DEVELOPMENT 
 

Behaviours  

 

Self-image / self confidence - Teach learners about self-worth and self-respect 

- Some suggestions to build self-confidence learners in 

the classroom: 
 

 

 Always acknowledge achievements of learners 

both privately and in front of the group. 

 Encourage independence in learners as this 

strengthens their self confidence and abilities. 

 Treat learners with respect and adopt a 

positive attitude toward them, so they feel 

worthy of your time and attention. 
 

Instant gratification 

(Deneen, 2013) 

 

- Teach the learners to wait for a reward instead of 

expecting it immediately. They need to learn that their 

needs may not always be seen to at once and that 

they may have to wait a while.  

- Some activities to do with learners: 
 

 End of day rewards:  

Have a system whereby stars and rewards for good 



48 

 

behavior are handed out at the end of the day, so 

learners have to wait and also maintain the good 

behavior for the day.  

Point Systems: Each learner can have a glass jar or 

other container and teacher rewards good 

behavior, work etc with marbles, pebbles or some 

other token. Learners can watch their jars get filled 

up as they perform tasks, help their peers or 

behave well. There can be a special reward for a 

full jar. 

 Class Projects: Have a long-term class project that 

all learners participate in. Plant something, keep 

our school litter, have an anti-bullying campaign or 

any other activity where learners learn about 

planning, setting goals, putting plans into action 

and reporting on outcomes. These activities teach 

learners important lessons about patience and 

persistence. 

Perseverance 

(Aha Parenting, No date)  

- Perseverance is a quality that is required to perfect 

just about any skill. It is thus important to teach 

learners to continue to try their best at tasks even 

though they may be difficult. 

- Activities to do with learners: 

 Rewards: Encourage learners to persevere with 

whatever task is assigned to them. Praise and reward 

perseverance, particularly where the learner has 

struggled to complete a task. 

 Guide learners in the right direction: Some learners 

may never give up and this can prove frustrating for 

them. While encouraging perseverance, teach them 

that there may be different ways to solve the problem 

or challenge they are encountering and that they must 

be flexible and open to new ideas and suggestions. 

Practice makes perfect:  Teach learners that new skills 

take time and practice to perfect and that we all make 

mistakes. The important thing is to understand 

mistakes can be rectified and we must not give up too 

quickly. To become accomplished at anything takes 

practice and learners’ efforts must be praised, rather 
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than just their accomplishments..   

Learner Autonomy/ 

Independence / 

Responsibility  

(McCombs, 2015) 

- Educators sometimes encounter unmotivated 

learners, which can be frustrating. 

- We need to understand that there is a direct 

connection between learner motivation and self-

determination. “Motivation is related to whether or 

not learners have opportunities to be autonomous and 

to make important choices. Having choices allows 

children to feel that they have control over or 

ownership of their learning. This helps them develop a 

sense of responsibility and self-motivation. When 

students feel a sense of ownership, they want to 

engage in academic tasks and persist in learning.”  

- Educators should thus create opportunities where 

learners are allowed to make their own decisions in 

the classroom environment. 

Feelings/ Empathy  

(Taran, 2013) 

- Empathy is the ability to understand and feel the 

emotions that are being experienced by another 

person. 

- Five ways to cultivate empathy: 

 Careful observation: Watch other people’s body 

language and posture. Listen carefully to how they 

say what they are saying. Perhaps they are hiding 

their true feelings. 

 Drawing on own memories/experiences: Have you 

ever felt the same way or experienced the same 

situation? Then you will better understand how 

that person is feeling. 

 Use your Imagination: How do you think you would 

feel if that was happening to you or you were in 

the same situation? 

 Questions: Ask the person how he/she is feeling. 

Allow them to talk about their feelings if they wish 

to. 

 Caring attitude: Show your empathy by your 

attitude of caring. You may speak empathetically 

or use actions and gestures to show you care. 

Problem-solving - We experience challenges and problems throughout 

our lives and children need to be equipped with 

problem solving skills. These skills can be learnt within 
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the classroom environment. Working on group 

projects can equip learners with some problem solving 

skills. They can be taught to identify problems, 

brainstorm solutions, choosing a suitable solution or 

intervention and then evaluating the success of the 

intervention.  

Gratitude  

(Froh & Bono, 2015) 

- Teach learners to be thankful for and to appreciate 

things. 

- One way to encourage gratitude can be:  

 Using a gratitude journal: Learners must list a few 

things they are grateful for every day. They can 

explain and discuss why they are grateful for these 

things. Some of the children’s items can be written 

up on a gratitude poster as reminders.. 

 A letter of thanks: Encourage learners to write a 

letter to someone who has helped them at some 

time in their lives. They can read the letter to the 

class and explain what the person did to help 

them. Encourage the learners to send the letter to 

that person. 

Humility 

(Kids.Net.Au, 2015) 

- Learning to be humble and not have false pride or 

arrogance is very important. 

- Activities to instil humility: 

 Being humble: Encourage learners to discuss to 

discuss the meaning of being humble. Learners 

should discuss ways in which they can be humble. 

Write up some ideas – “I can be humble by: 

accepting that I was wrong and apologising for my 

behaviour.” “I can be humble by helping someone 

with their work, helping my teacher carry her 

books, saying thank you to the taxi driver” etc. 

 Showing humility:  Make a ‘humility’ necklace on a 

piece of string. When a child is kind or helpful or is 

humble, explain to the class why you appreciate 

the child’s act of humility and why the learner is 

being praised and is allowed to wear the ‘humility’ 

necklace. 

 Role plays showing humility:  Describe some 

scenarios where children may be boastful or 
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humble, such as winning a competition or getting 

the highest marks for a test. Allow children to give 

an arrogant or a humble response to the scenario. 

Discuss how the arrogant response compared with 

the humble response, which response the learners 

preferred and what type of response they will opt 

for in the future. 
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6.2  SOCIAL DEVELOPMENT 
 

On starting school a child should be able to socialise with others in an honest and healthy 

manner. Teachers can assist learners that are lacking social skills by teaching them the most 

basic skills in order to help with their adjustment in Grade 1.  According to (Pieterse, 2001) 

healthy socialising requires three skills viz. generosity, helpfulness and waiting your turn. 

The table below looks at social skills as highlighted above and other social skills that should 

be developed at the time the child start Grade 1. 

Generosity Teach the learners to share with each other  

- The learners can bring extra lunch and share with 

others in the class that do not have lunch  
 

Teach the learners to respect the possessions of others 

- The learners bring toys to school and exchange them 

with each other during playtime. Teach them that they 

should take special care of the toys and that it is 

important to return it in the same condition as when 

that they received it 
  

Teach the learners to respect the rights of others 

- Teach the learners about their rights. Also remind 

them that others would then have the same rights and 

that we should not do things to others that we do not 

want others to do to us eg. such as laughing at others 

when they are making mistakes in class or have 

difficulty in doing certain things 
 

Helpfulness 

 

Teach the learner to be helpful to others 

- let them assist others who need support with class 

work, moving around in class, are ill etc. 

 

Teach the learner to be friendly to others without being 

subservient/docile/dutiful 

- Do a puppet-show illustrating the 2 different scenario’s 

so that they can observe the behaviour.  

 

They need to be friendly and helpful to others in a healthy 

manner without suppressing  their own personality in the 

process 

- This can be displayed with a story/ puppets / role-

plays 
 

The ability to wait your turn Learners have mastered a key social skill when they 
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recognise that they have to wait their turn. This speaks of 

regard and consideration for others. Teach the learners to be 

assertive and not aggressive when others do not allow them 

a turn. 

- This can be displayed with a story/ puppets / role-

plays 
  

Etiquette Teach the learner the importance of greeting others as well 

saying “please” and “thank you”.  
 

Socialisation Encourage the learners to play with other children. Also teach 

them not to isolate other children from play. 
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